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The program for educational empowerment is 

founded on the belief that it is in the power of 

every person to study, achieve and have 

impressive accomplishments, while some 

learners need more help and require divergent 

approaches. But everyone, without exception, is 

capable of succeeding . 
The program is designed around three spheres, 

which focuses on improving the scholastic and 

social skills of the students, and on the role 

parents fulfill in their children's educational 

process. 
Scholastic achievements in and of themselves are 

improved through "accelerated learning" which 

narrows the scholastic gaps by means of 

intensive and short-term study  programs. This 

alone leads to a number of impressive and 

consistent achievements in core curriculum 

subjects such as Math, English, and Hebrew 

Language. The program is undertaken by 

members of school's teaching staff who have 

undergone specific training. 

 

The process of integrating the student into the 

program begins with a "self-formation journey" 

(masa gibush), an educational process through 

which the student and the group deal with 

different aspects of the formation of the students' 

character and identity. The next phase focuses in 

depth on the cultivation of each student's social 

and personal skills, by means of group 

workshops, personal discussions, and sports 

activity. In the course of the year the student 

embarks on a "family journey", with the goal of 

creating an appropriate space in which a 

connection can be forged on the experiential 

level between the student, the family, and 

parents. Toward the end of the program students 

embark on a "community journey". This journey 

represents the transition from the personal, 

group, and family spheres, to broader social 

spheres. At the culmination of this journey the 

students develop a social enterprise which they 

implement in their nearby environment. 

 

 A : The program in brief  

The transition from elementary school to junior 

high-school takes place during one of the most 

difficult phases during a student's life ï 

adolescence. Teenagers characteristically 

experience this age as an intensely emotional 

time and deal with a variety of internal pressures. 

During this time period, low-achieving students 

become very vulnerable emotionally and may 

even lose confidence in their personal 

capabilities, because of the accumulated 

experiences of failure at different school 

subjects, resulting in a great deal of social and 

personal frustration. 

In view of the challenges awaiting them in 

middle school, these students often find 

themselves on a path that ultimately leads them 

to drop out of an educational framework, or to 

become invisible drop-outs, while still formally 

enrolled in school, but without actively 

participating in the learning processes . 

The Azrieli foundation has forged a 

collaboration with the Rashi Foundation, the 

Ministry of Education, and the local authorities, 

in order to confront a reality which presents a 

true challenge to national policy, namely, the fact 

that the 7th through the 9th grades acts as a 

critical "watershed" in the lives of many 

students. This delicate life chapter requires 

support and special guidance, in order to prevent 

the possibility of dropping out of school in 

subsequent years. 

 

The Azrieli Institute for Educational 

Empowerment has taken action to empower 

these youth, so as to allow them to realize their 

potential to function self-sufficiently in the 

school environment and succeed at their studies 

This goal is accomplished by providing guidance 

and support that lead the students "one step at a 

time" to the realization that it is within their 

reach to succeed. 

. 
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The Program's Building Blocks 

 

Collaborations with Schools 

The program operates with the full cooperation 

of the schools, and in view of the special needs 

of each educational institution. Teaching staff, 

home-room teachers and principals are full 

partners to the program.  

Selection of the students 

The schools administered standards tests, under 

the supervision of the Institute. The students 

chosen for the program were those who 

displayed the lowest achievement levels in their 

year. Greater priority was given to students from 

underprivileged backgrounds. The sifting 

process was carried out in coordination with the 

school. 

Scheduling of activities 

The activity was scheduled between 1 p.m to 7 

p.m, meeting on two or three days weekly, on the 

average, in coordination with the entire group's 

yearly program. 

Size of the group 

Each group of approximately 25 students from 

each school was divided into two smaller groups 

of 12-13 students each. 

The Educational Staff 

A teacher or instructor was attached to each 

group, while every pair of groups (of 24-26 

students each) was assigned an educational 

coordinator, a content facilitator, a social 

guidance counselor, and a parent facilitator. 

Educational achievement 

The curriculum for each group was constructed 

according to the primary personal profile of the 

group. The program's structure included a 75-80 

hour intensive study program in math, as well as 

maintaining the general class level until the end 

of the school year.   

After completing one subject the students moved 

on to remedial work on language skills and 

English. A year-long study program was 

designed for each group.  

 

Within the family sphere, the students' parents 

also take part in the process by participating in 

an intensive series of meetings with educational 

advisors. Here they are exposed to learning 

methods they can put into practice at home with 

their children, which are designed to allow them 

to become full partners in their children's 

achievements and also improve familial 

relationships,. 

 

The empowerment process designed by the 

institute involves the transition from a state of 

helplessness to a state of relative control over 

one's life, fate, and environment. According to 

Brendtro's model (1990), a person has four basic 

needs, which, if unfulfilled, means one cannot 

feel empowered. These four needs are: 

belonging, control, independence-autonomy, and 

generosity-giving. 

 

The empowerment process is interactive, 

occurring and developing between the individual 

and his environment. In other words, 

empowerment entails breaking out of the limited 

boundaries of the self ("me") to the space of 

possibility of the group ("we"). In the process of 

empowerment the participants receive emotional 

and social support, provide help to others, and 

learn new skills at the same time. 

 

The culmination of the empowerment process 

can be seen when the graduates of the Azrieli 

institute become counselors-in-training, close to 

the end of the project. The overall goal of the 

training program is to prepare the graduates to 

accompany the younger students in the program, 

both scholastically and socially, this time as 

volunteers who give something back to society. 
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Recreational activities 

Throughout the program students participated in 

recreational activities: swimming, field bowling, 

etc. 

 

Student volunteering and social enterprises 

Each group developed a program for 

volunteering and assisting in the community, 

such as school activities, renovation of gardens 

and playgrounds, etc. 

 

Workshops and activities for parents 

The Institute views parents as full partners who 

are responsible for their children's success. 

Workshops for parents aimed at assisting and 

supporting the child's endeavor to succeed. 

Parents responses at all the workshops were very 

positive. Parents were engaged fully with the 

program and received daily updates about their 

child's progress. Once every six weeks joint 

empowerment meetings were held.  

Parent workshops were held within every 

community and every group. The program 

included 10 learning sessions of 90 mins. each, 

in weekly sequence. Parental attendance was 

high, at 70%-80%. During the second year of the 

program parents participated in a 5-session 

workshop.  

 

Azrieli Day 

Each community held a conference day ï 

"Azrieli Day" for all of the students participating 

in the program. The day including fun social 

activities that summed up the year-long activity.    

 

 

The work process is complex, requiring personal 

attention to each student, measurement and daily 

monitoring of the student's progress with the 

learning assignments. At the end of each learning 

day, a meeting was held to discuss each student, 

and communicate with the school, teaching staff 

and parents. 

All of the students improved their achievements 

from an average grade of 20 points, to grades of 

75-90 points. In the first phases of the program 

50% of the students transferred from a lower 

level grouping (hakbatsa) to a higher one. 

Social achievements 

Each group went through a social program 

comprising about 20-25 meetings over the course 

of the year. The program emphasized the three 

spheres in the process of  group-formation: the 

personal and group dimension following 

participation in the self- and group- formation 

"journeys". Several  meetings focused on 

working with the parents.  The final emphasis 

related to developing a social enterprise initiative 

for the group. 

The social program emphasized issues such as 

motivational factors, self-image, etc. 

In addition, students participated in group 

activities that linked the personal challenges 

faced by each student with the cohesion of the 

study group. 

All of the programs incorporated social and 

experiential workshops that integrated fun 

activities into the various "journeys".  On 

graduation days joint activities were held with 

the parents. 
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At each empowerment meeting with the parents, 

certificates were handed out demonstrating 

course  ounselors , as well as special 

achievement certificates for outstanding students.  

 

Teacher and Educational Coordinator 

Training   

 

All of the teaching teams participating in the 

program went through special training. Social 

activities aimed at creating a cohesive and 

empowered educational staff were held 

throughout the year. At the end of the year all of 

the program coordinators met for an empowering 

activity.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

David's Teams ï Young Counsellors 

(Counsellors in training) 

Last summer a counselors-in-training course was 

held in the city of Beer-Sheva, for the graduates 

of the program (9
th
 graders), who participated in 

leadership-building activities, volunteering in the 

community, and assisting other students in the 

program. Over the course of the year, additional 

courses for graduates will be held in the towns of 

Karmiel and Kiryat Malachi. 

 

Volunteering 

Each group of students planned how 

volunteering projects in the community. Student 

volunteered at hospitals, schools, before 

holidays, renovating public buildings, 

memorials, etc. 

A community-wide "Azrieli Day" was held at 

each location, where students met for activities 

that summed up the year-long activity. 

Summer Program 

During the summer a program was held that 

integrated social activities and fun with 

significant school achievements. The school day 

began at 9 a.m. and lasted until 2 p.m. After 

lunch additional ex-curricular activities were 

held, e.g. social activities, swimming, movies, 

and sports events. Nine such study groups were 

held throughout the country.  

Meals 

 

Students received a lunch, which was served 

before the study program, and light refreshments 

during the study program. 

 

Equipment and Student Support  

 

In the course of study students received work 

folders that including basic writing supplies as 

well as a personal and group work diary, work 

sheets, materials. In the course of study teachers 

provided motivation for learning beyond the 

requirements of testïachievements.  
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The program's success is due largely to the assistance 

of many people who have provided support from 

behind the scenes to ensure the smooth running of the 

program. We are grateful to the following benefactors:  

 

The Azrieli Foundation 

 

Our first thanks are offered to the program's founder 

Danna Azrieli, Vice-President of the Azrieli Group and 

the Foundation Director, who has personally overseen 

the development of the program. 

 

The program is an implementation of the vision of the 

Foundation's founder, Mr. David Azrieli.   
 
 
The Rashi Foundation 

 

Mr. Elie Elalouf, General Director of the Rashi 

Foundation, and one of the founders and guiding lights 

of the program. 

 

The Institute's program is implemented through the 

daughter-organization of the Rashi Foundation in 

northern Israel, "Northern Goals", which is directed 

and assisted personally by Mordechai Cohen and his 

staff. 

 

In southern Israel, the "Yahdav Association" directed 

by Ron Ben Hayyun, Dorit  Shitrit, and the operational 

staff. Mr. Albert Asaf, director of Madarom.  

 

UJA-Canada 

Mr. Yossi Tanuri, United Israel Appeal of Canada 

Mr. Adam Minsky, UJA Federation of Greater Toronto 

Federation CJA Montreal 

  

The Ministry of Education 

 

We are grateful for the assistance of the director of the 

southern district ï Amira Hayyim, and Meir Sabag of 

the department of Religious Education in the South 

(MaHMaD Darom), and the director of the northern 

district, Dr. Orna Simhon, as well as the personal 

assistance of the school supervisors: Varda Levy, 

Shimon Dahan, Yaakov Saada, Dr. Eliezer Meisels, 

Rachel Innsman, Gaby Karasanty.  

 

 

 

Local Authorities 

 

We thank the mayors of the cities for their 

personal assistance and intervention to ensure 

the program's success, together with the directors 

of the educational departments who were 

attentive and helpful with every matter.  

 

 

In chronological order of the program's 

implementation: 

 

Mayor of Beer-Sheva, Mr. Rubik Danilovitch 

 Mr.Dudi Lipshitz, Director of the Department of 

Education, Ms. Ruti Frankel, Education 

Division, High-Schools 

 

Mayor of Karmiel , Mr. Adi Elder,  

Director of Department of Education, Mr. 

Menahem Shikal 

 

Mayor of Eilat , Mr. Meir Yitzhak HaLevy 

Dr. Drori Ganiel, Deputy Director General and 

Director of Department of Education 

 

Mayor of Acco, Mr. Shimon Lankry 

Ms. Orit Assayah, Director of Department of 

Education 

 

Mayor of Kiryat Malachi , Mr. Moti Malka 

Director of Department of Education, 

Mr.Shimon Amar 

 

Mayor of Ofak im, Mr. Zvika Greenwald 

Director of Department of Education,  Mr. Avi 

Bitan 

 

Mayor of Dimona, Mr. Meir HaCohen 

Director of Department of Education, Mr. Moshe 

Nahum 

 

Mayor of Maalot , Mr. Shlomo Bohbot, 

Director of Department of Education, Dr. Orly 

Jaruslavskly 
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Other partners assisting the operation of the 

social program are: 

 

The Etgarim program, Ziv Neurim, the Hertzog 

Institute, the Ayalim Program, the Alon 

Program. 

 

The program operates with the complete 

collaboration of the school principals, who share 

responsibility over the entire process. To them 

we owe our gratitude and blessings. 

The students and parents receive personal 

assistance from coordinators, teachers, 

disciplinaryadvisors, national subject advisors, 

social counselors, workshop facilitators, and the 

parents who fulfill, all of whom their roles with 

dedication and devotion. We are deeply 

appreciative of their contribution. 

 

Constantly at my side are the directors and 

facilitators of the program in the different 

communities, who work incessantly on this 

important mission to produce successful 

outcomes. 

Yafa Balalo ï Kiryat Malachi 

Yaniv Mizaki ï Dimona, Ofakim 

Yoram Ron ï Beer Sheva, 

Smadar Cohen ï Karmiel, Acco 

Anat Kave Zweig -  Eilat  

Tamir Cohen ï Maalot  

Yasmin Danenberg  - Bat Yam, Bnei Brak 

  

On behalf of the parents and the students we 

wish to convey their appreciation for the 

program and the tremendous esteem in which 

they hold your important contribution.   

 

 

With great appreciation,  

 

Meir Avitan 

and the Institute's Educational Staff 
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1.The results of student and teacher feedback 

2.Continuing programs for graduates 

3.Student achievement ï certificate grades 

4.Transfers to more advanced level-groups 

5.Drop-out percentage and perseverance in the program 
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                The Field of Scholastic Achievement 2008-2009 
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Results of Student Feedback 

 

Internal evaluation of the program, based on a quantitative questionnaire administered to students and 

parents: 

The results of the feedback received from 350 students and 120 parents in all of the communities; 

The students filled out a questionnaire addressing three subject areas (the questions were distributed 

throughout the questionnaire). 

a. Scholastic achievement 

b. Personal skills, self image, etc. 

c. Interpersonal skill, parents, teachers, students 

 

The students were asked to choose among the following responses: Completely disagree, disagree to a 

small extent, Agree to a great extent, agree to a very great extent 

 
 

 

The Field of Scholastic Achievement 2008-2009 

 

The feedback results in the field of scholastic achievement clearly show that 96% of the students noted 

that the program helped them with their studies (question 1). 

 

The students understand the connection between investing in their studies and success (question 2).  

Ninety-five percent of the students said they succeed because they invest more, and 92% also 

experienced a change in the degree of their success at school as a result of the program (question 3).  

Seventy-three percent of the students stated that they "agreed to a great extent" or "to a very great 

extent" that the program led them to enjoy Math, English and Hebrew studies. Indeed, even though 

these school subjects aren't always favorites, they understand their importance. When asked in 

(question 5) whether a student who makes an effort achieved a high grade, 98% said they agreed to a 

very great extent.   
 

Feedback results and comparisons with previous years 

 
Achievements C 

1. Results of Student Feedback 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 
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The Feedback Results and Comparisons with Previous Years. 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 

 

The program's evaluation data, compared over three years, proves that the program is 

increasing its effectiveness, with the exception of question 4, which deals with the issue of 

how well-liked the subject studied is. This year an additional question was included, 

asking whether the student makes an effort to achieve a high grade, in the program and at 

school. Ninety-eight percent of the students said they aim to succeed.   
 

Feedback results and comparisons with previous years 

 
Achievements C 

2. Results of Student Feedback 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 
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The field of interpersonal skills: 

parents, teachers and students 2008-2009 
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In the middle-school years, when students are developing their personal identities (question 6) one 

can see that 70% of the students believed they now had more friends. 

 

In respect to parents' interest in their children's studies (question 7), 92% of the students agreed to a 

great extent and to a very great extent. 

 

The responses concerning group cohesion (question 8), bear a correlation with question 6, and 

indeed, 78% of the students agreed that group cohesion was achieved (to a great extent or to a very 

great extent). 

 

In respect to the relations between home-room teachers and subject teachers (question 9), 92% of the 

students reported that they felt comfortable and at ease with the educational staff.       

 

 

Feedback results and comparisons with previous years 

 
Achievements C 

3. Results of Student Feedback 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 
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The program's evaluation data, compared over three years, proves that the program is increasing 

its effectiveness. The improvement is evidenced in all aspects examined. 

 

This year a tenth question was added to the questionnaire, asking whether the social counselors 

and the social activity empowered the students and contributed to group cohesion. Eighty-two 

percent agreed to a great extent or to a very great extent. 

 

The Feedback Results and Comparisons with Previous Years. 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 

Achievements C Feedback results and comparisons with previous years 

 

1. Results of Student Feedback 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 
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self image, capabilities, confidence - 2008-2009 
 

 

 

72%75%
49%

73%
53%

22%21%

27%

21%

25%

5%
4%

11%

5%

8%

1%0%

12%

2%

14%

0%

20%

40%

60%

80%

100%

the program causes 
me to believe in 

myself and that I can 
succeed in my 

studies

My success in the 
program will help me 
succeed in the future

I feel that I now have 
less discilinary 

problems

I am proud to be in 
the program, as I am 

succeeding

My participation in 
the program results 

in less absences 
from class

Personal skills - self-image, ability to believe

Agrees to a very large extent Agrees to a large extent Agrees to a slight extent Absolutely does not agree
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The sphere of personal skills: self image, capabilities, confidence - 2008-2009 

 

When the students enter the program their self-esteem is generally low, they display 

disciplinary problems, poor capabilities, and a lack of faith in their abilities, and other 

problems. The following questions reflect the changes that the students undergo as a result of 

participation in the program. 

 

Did the program cause me to believe in myself? (question 11). Ninety-four percent of the 

students agree to a great extent or to a very great extent. 

 

Is there a connection between the current success to success in the future? Ninety-six percent 

agree to  a great extent or to a very great extent. 

 

In reference to disciplinary problems (question 13), does the student now display fewer 

disciplinary problems? Seventy-six percent of the students agree that disciplinary problems 

were reduced, however 23% still display disciplinary problems. 

 

Has participation in the program reduced the student's absenteeism? Seventy-eight percent of 

the students agree to a great extent or to a very great extent. 

 

 

Feedback results and comparisons with previous years 

 
Achievements C 

1. Results of Student Feedback 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 
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Monitoring of the results comparatively over three years shows that the program is increasing its 

effectiveness in every dimension. 

 

This year a fifteenth question was added to the questionnaire, addressing students' absenteeism 

as a result of participating in the program. Eighty-two percent agreed to a great extent or to a 

very great extent that absenteeism from school was reduced as a result of particpating in the 

program.       

The Feedback Results and Comparisons with Previous Years. 

 À¿ÁÖ ÖÔÓÁÀ ÉÅÔÁÀÁ 

Achievements C Feedback results and comparisons with previous years 

 

1. Results of Student Feedback 
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